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Abstract 
A variety of approaches to teaching English First Additional Language (EFAL) to Grade 6 learners affects how learners are 

involved, understand, and perform academically during assessment. In the study reported on here, we looked deeper into how 

teaching styles affect Grade 6 EFAL learners, referring to involvement, comprehension, and assessment. A qualitative 

approach, classroom observations, open-ended questionnaires and focus group interviews were applied. Participants (teachers 

and Grade 6 learners) shared their insight on the 3 major focus points: involvement, comprehension, and assessment. 

Classroom observations gave clear insight into how these focus points were affected by different teaching styles. Various 

teaching styles provide learners with different ways to grasp EFAL concepts. The findings indicate that learner involvement 

was clearly enhanced by discussions in class, while visual aids and exercises improved comprehension and interest. Diverse 

teaching styles accommodate learners with different learning preferences. To maintain the various teaching styles in keeping 

with learners’ different ways of learning, teachers need to attend training sessions to find optimal performance and improve 

outcomes, which include the design of a formal assessment (FA) aligned with the different teaching styles. Embracing different 

ways to instruct EFAL in Grade 6 may lead to deeper involvement, comprehension, and assessment. 
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Introduction and Background 

Ignacio Estrada, Director for grants administration at the Gordon and Betty Moore Foundation said the following: 

“If a child can’t learn the way we teach, maybe we should teach the way they learn” (Schwab, 2016:para. 1). 

Unlocking the learners’ potential is not only about teaching but also about discovering what uncovers the impact 

on learner engagement, comprehension, and academic success in Grade 6 English First Additional Language 

(EFAL). More so because Grade 6 EFAL learners learn through the medium of their second language, English, 

and are often reluctant to participate in class (Department of Basic Education, Republic of South Africa, 2011). 

However, the South African policy document anticipates continuous improvement of learners’ listening, speaking, 

reading, and writing skills at the intermediate and senior EFAL phases. A teacher’s selection of teaching 

approaches for EFAL instruction may stall or expedite the acquisition of the language communication skills. We 

considered a primary school in South Africa situated in a well-resourced, socio-economically stable environment, 

where learners typically have access to supportive home backgrounds, adequate learning materials, and enriched 

educational opportunities – factors that may influence the effectiveness of different teaching styles. 

In the digital era, education is undergoing a paradigm shift, driven by technological advancements (Ruiz-

Rojas, Acosta-Vargas, De-Moreta-Llovet & Gonzalez-Rodriguez, 2023). Notably, learners have diverse learning 

styles and preferences. Exploring diverse teaching styles accommodates these differences, potentially reaching 

and benefiting a broader spectrum of learners. To accommodate various learners, teachers may gain insight into 

effective teaching methodologies, guiding them to adapt and innovate their teaching approaches for better results. 

As Han, Han and Shin (2019) acknowledge, rapid development in technology and the widespread use of social 

media have changed the educational landscape. Schools may make informed decisions by focusing on those 

methods that yield the most significant benefits in terms of engagement, comprehension, and assessment 

performance. 

This article has international significance because education systems in different countries often face similar 

challenges in engaging learners, improving comprehension, and ensuring better assessment results. Teachers must 

be trained to use available tools to teach. Teachers should also help create resources that fit their specific situation 

and the curriculum. This involvement of teachers will make learning more relevant, leading to meaningful changes 

in society (Sanusi, Oyelere & Omidiora, 2022). Sharing findings globally can lead to the adoption of best practices 

and innovative teaching methodologies across borders. 

The issue lies in aligning teaching methodologies with the specific needs of a country’s education system. 

Habib (2023) comments that it is important to collaborate with international partners that may help ensure that 

educational content is up to date, relevant, and aligned with global best practices. Our research contributes towards 

enhancing the quality of education. Additionally, at the national level, this study may inform teacher training, 

restructuring of the curriculum and revised assessment methods to improve educational outcomes throughout the 

country. 
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Teachers must diversify teaching strategies to 

accommodate various learning preferences and 

optimise learner engagement and comprehension. 

Ummi, Chenshuai, Vijayaratnam, Rajanthran, Girija 

and Ravindran (2024) highlight the important role of 

adaptable teaching methods in overcoming 

challenges and offering valuable insight for 

enhancing instructional practices to cater for diverse 

learning styles. Providing training and support for 

teachers to implement different teaching styles 

effectively can positively affect learning outcomes. 

Granero-Gallegos, Escaravajal, López-García and 

Baños (2022) suggest that to feel motivated and 

good in educational settings, learners need the 

freedom to make their own choices and decisions – 

the feeling that they are good at what they do and 

may handle challenges and a sense of connection 

and belonging with others. 

Framed within a three-tier conceptual 

framework, this research provides insight into the 

relationship between instructional strategies, 

motivates active participation, engaging with the 

material through discussions, problem-solving, and 

other interactive methods, such as quick checks for 

understanding to captivate learners’ interest, which 

may lead to better comprehension, followed by 

assessment. Curricular adjustments that integrate 

multiple teaching methods can enhance learners’ 

experiences and assessment performance in EFAL 

classes. 

With this research, we set out to determine 

participants’ perspectives and experiences on how 

different teaching styles affect learner engagement, 

comprehension, and assessment performance in 

Grade 6 EFAL in South African primary schools. In 

that way, we hope to identify which teaching 

methods contribute most effectively to the three 

aspects of learning. Leong and Ahmadi (2017) argue 

that effective communication is the most important 

skill. They further note that verbal expression done 

by language learners remains a struggle due to the 

limited vocabulary. The application of a qualitative 

approach, combining classroom observations, open-

ended questionnaires, and focus group interviews to 

explore the influence of various teaching styles, 

affects these three interconnected aspects of learning 

(involvement, comprehension, and assessment). 

The specific objectives were to determine how 

various teaching styles affected Grade 6 EFAL for 

educational practices. Teachers must diversify 

teaching styles to accommodate various learning 

preferences for different learners to optimise learner 

engagement and comprehension. Ummi et al. (2024) 

highlight the important role of adaptable teaching 

methods. This adaptation may overcome challenges 

and provide insight regarding the enhancement of 

instructional practices for different types of learners 

with different types of learning. Granero-Gallegos et 

al. (2022) suggest that learners need to feel 

motivated in educational settings, therefore, the 

freedom to make their own decisions, feeling that 

they are good at what they do, and handling 

challenges and a sense of connection and belonging 

with others are important. 

Framed within a three-tier conceptual 

framework, we aimed to provide insight into the 

relationship between instructional strategies: 

involvement through discussions and problem-

solving, quick checks on captivating learners’ 

interest that may lead to better comprehension, 

followed by assessment. Adjustments that integrate 

various teaching methods can enhance learners’ 

experiences and assessment performance in Grade 6 

EFAL. 

Investigating the influence of different 

teaching styles in Grade 6 EFAL requires 

understanding the importance of the context and 

how different teaching methods influence the 

learning of Grade 6 EFAL learners. We argue that 

using different teaching methods can greatly affect 

learner involvement, comprehension, and 

performance in assessment. We suggest that 

activities like actively being part of the learning 

process, using pictures, and performing hands-on 

tasks can make a positive difference in how well 

learners do in Grade 6 EFAL. Morado, Melo and 

Jarman (2021) defend the urgency of creating an 

educational setting where learners participate and 

construct their ideas by being exposed to a variety of 

teaching styles, materials, and tools. 

 
Literature Review 
Harnessing the power of hybrid teaching: A blend of 
tradition and technology for enhanced learner 
engagement 

Effective teaching aligns with how children learn, 

making it essential to explore how diverse teaching 

styles impact engagement, comprehension, and 

assessment in Grade 6 EFAL. Grounded in 

established theoretical frameworks, we examine 

how blended contemporary classroom practices 

accommodate different learning styles to enhance 

the academic performance of teaching 

methodologies in the South African context. 

Zargaran, Turki, Bhaskar, Spiers and Zargaran 

(2020) emphasise that incorporating technology into 

classes enhances interactivity, making lessons more 

dynamic and immersive. Interactive learning 

platforms, educational applications (apps), and 

multimedia resources captivate learners’ attention, 

fostering deeper engagement and understanding of 

the subject matter. Dewi, Waloyo and Ria (2023) 

state that videos, simulations, and interactive 

activities captivate learners’ attention, evoke 

curiosity, and create memorable learning 

experiences. Furthermore, combining traditional 

teaching methods, such as discussions, group 

activities, and hands-on experiences with 

technology-based tools like computer-generated 

experiences simplifies the learning experience and 

creates a holistic learning environment. Gutierrez, 
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Escusa, Lyon, Magana, Cabrera, Pehovaz, Link, 

Rivillas-Ospina, Acuña, Kuroiwa, Guzman and 

Latosinski (2022) still believe that improvements in 

teaching depend on the participation of educational 

actors, such as teachers or teaching assistants, to 

some extent. 

This multifaceted approach caters for various 

learning styles, accommodating visual, auditory, 

kinaesthetic, and tactile learners, thereby boosting 

overall engagement and comprehension among 

learners. According to Rogowsky, Calhoun and 

Tallal (2020), learners scored higher in visual than 

in auditory learning, which implies that this 

generation of learners is more focused on what they 

see, rather than on what they hear. 

Ultimately, the key lies in striking a balance 

between traditional teacher-centred and 

learner-centred teaching methods. Al Mamun, 

Lawrie and Wright (2020) refer to scaffolding as the 

support provided by teachers to help learners learn 

new concepts or skills. Diyessa and Woldearegawie 

(2025) found that, as a result, learners prefer 

grammar explanations from their teachers because 

they were used to the lecture method. By combining 

traditional teaching with watching and discussing 

content and incorporating structured learner debate, 

a dynamic learning environment is created. Thus, 

the learners learn from both the teacher and from 

themselves. Therefore, regarding the use of this 

multifaceted approach of engagement (i.e., group 

engagement) and its impact on collaborative 

learning, the findings show that group behavioural 

engagement has a significantly positive effect on 

group problem-solving performance (Xing, Zhu, 

Arslan, Shim & Popov, 2023). Teachers can create a 

stimulating and engaging classroom environment 

that maximises learner participation, 

comprehension, and creativity. Senthamarai (2018) 

has explored the impact of interactive discussions, 

visual aids, and hands-on exercises on learners’ 

learning outcomes and found that comprehension is 

not solely dependent on teachers as providers of 

information. 

Research indicates that learners often prefer 

interactive and engaging teaching methods to 

traditional lecture-based approaches. For instance, 

Geng, Law and Niu (2019) found that interactive 

teaching methods not only improved learners’ 

academic performance but also enhanced their 

communication skills, teamwork, and self-directed 

learning abilities. 

Similarly, a study by Tlhoaele, Hofman, 

Winnips and Beetsma (2014) revealed that 

interactive engagement methods positively affected 

learners’ academic achievement and are more 

effective than traditional methods for enhancing 

learners’ understanding and academic performance. 

However, some studies have identified gaps in 

aligning teaching methods with learners’ preferred 

learning styles. For example, research by Hilyatun 

Nafis (2017) highlights that while learners are aware 

of their preferred learning styles, their educational 

experiences often do not align with these 

preferences, suggesting a need for more 

personalised teaching approaches. 

Uzun and Kilis (2019) found that the intensive 

use of media and technology has explicitly affected 

and changed our study habits. The learners that we 

teach are raised with the social web and are 

digital-centric (Singh & Dangmei, 2016). Some 

learners from the study indicated that they preferred 

teaching with a visualiser, because it allowed them 

to see the work while the teacher was explaining; 

one learner even described herself as a “visual 

creature.” Research on teaching styles in language 

education highlights the importance of using 

different teaching methods to make learners more 

interested in learning, comprehension, and academic 

performance. Marsick and Watkins (2015) believe 

that learners must feel involved in their continuous 

learning process. Furthermore, Baines, Blatchford, 

and Kutnick (2016) note that group work allows for 

more active participation from learners; these 

learners want to be part of the learning process. 

According to Cohen and Henry (2019), the 

driving force behind some learners’ exceptional 

performance lies in their motivation and their active, 

creative participation in the learning process, 

spurred on by the application of personalised learner 

strategies. When teachers prioritise interaction, they 

create an environment where learners actively 

engage with the material and with each other. 

Ultimately, as a result, teachers should regard 

interaction, lesson preparation and classroom 

management as key (Momanyi, 2016). 

Effective teaching aligns with how children 

learn, making it essential to explore how diverse 

teaching styles impact engagement, comprehension, 

and assessment in Grade 6 EFAL. Grounded in 

established theoretical frameworks, we examine 

how blended contemporary classroom practices 

accommodate different learning styles to enhance 

academic performance. Literature emphasises the 

importance of catering to different learning 

preferences through a mix of teaching 

methodologies to optimise learner understanding 

and achievement (Ruiz-Rojas et al., 2023). This 

aligns with the view of Shirani Bidabadi, Nasr 

Isfahani, Rouhollahi and Khalili (2016), who argue 

that the most effective teaching approach is a mixed 

method that integrates both learner-centred and 

teacher-centred strategies. 

In New South Wales, Australia, overall 

assessment indicates a need for learner-centred 

teaching (Strnadová & Cumming, 2014), although 

Hamida (2013) found that 72.1% of learners 

preferred multiple ways of learning. Embracing 

various modes of learning, such as visual aids, 

interactive discussions, hands-on activities, digital 

resources, and group collaboration, caters for the 
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different ways in which learners absorb information. 

Tursunoy and Nazira (2020) identify that learners 

learn in different ways. Some like facts and data, 

while others prefer theories. Some learners learn 

best by seeing things such as pictures or slides, while 

others prefer listening and talking about the topic. 

Then there are those who understand things better 

when they do something related to what they are 

learning. 

Most importantly, content that triggers 

learners’ interests enhances learning, thus 

learner-centred teaching is required (Strnadová & 

Cumming, 2014). 

According to open-ended interviews with 

Grade 6 learners in various groups, the majority 

preferred interactive and engaging teaching methods 

with less learner-centred teaching (although they felt 

that it was necessary as well). Most of the learners 

(72%) said that they liked to be heard and not only 

seen. 

Using multiple ways of teaching is more 

popular and effective than teaching only in one way. 

As a participant from the study explained, teachers 

must make their learning space and teaching 

methods interesting. One group from a study by 

Stoimcheva-Kolarska (2020) was taught through 

games, and one group was taught using books and 

worksheets. A comparison was then made between 

the input and output results. According to the 

findings, the game-playing environment was the 

basic component to maintain a fun and relaxed 

learning atmosphere. Playing games leads to higher 

and more fruitful educational and learning 

outcomes. 

Learners struggle to learn English due to their 

poor proficiency in the language (Belhiah & Elhami, 

2015). Curriculum change, language of learning and 

teaching (LoLT), overcrowded classrooms, poor 

discipline, and a lack of resources are common 

challenges that teachers face regularly, if not daily 

(Du Plessis & Letshwene, 2020). The design of 

formal assessment (FA) requires clear instructions 

on how it should be implemented so that learners 

know exactly what is expected of them (Jian & Luo, 

2014). Participating teachers agreed that they 

sometimes had little time for crafting assessment. 

Irons and Elkington (2021) agree that 

summative assessment is more holistic than 

measurement and grades. Summative assessment, as 

defined by Kibble (2017), is usually applied at the 

end of a period of instruction to measure the 

outcome of learners’ learning. Learners are being 

judged, while measurements or grades might focus 

on specific aspects or singular achievements. 

Summative assessment, typically used for final 

evaluation or grading, considers a broader range of 

skills, knowledge, and understanding compared to 

simple measurements or grades in order to capture a 

more comprehensive view of a learner’s overall 

performance. The ultimate goal, in line with Ranta 

(2010), is to use English effectively inside and 

outside the classroom. 

Summative assessment is holistic and 

considers multiple facets of learning in which skills 

such as critical thinking, problem-solving, 

application of knowledge, and conceptual 

understanding provide a more complete and 

well-rounded evaluation of a learner’s capabilities. 

It implies that assessment focusing solely on 

measurement or grades might overlook these 

broader aspects of learning, potentially offering a 

more limited perspective on a learner’s abilities and 

knowledge. Learners’ satisfaction levels are related 

to constructive feedback (Lee, 2014). 

The effectiveness of teaching methods might 

change depending on factors such as where and who 

the learners are, and what they are studying. Dede 

(2014) explains that as schools shift from traditional 

education models to providing deeper learning 

environments, they are required to replace their 

outdated technology practices and implement new 

infrastructure to support learning. According to 

Prosheva, Kjosevska and Velik Stefanovska (2020), 

the physical environment (as assessed in the 

Republic of North Macedonia), is crucial for 

learning to take place. Aixia, Ying and Wijaya 

(2020) believe that the quality of learners’ learning 

is an important part of teaching evaluation; thus, the 

environment should be encouraging. Schools face 

challenges such as regular curriculum change, a lack 

of resources and poorly trained teachers (Maharajh, 

Nkosi & Mkize, 2016). 

Additionally, while certain approaches might 

enhance engagement, their direct influence on 

assessment performance remains a topic of ongoing 

debate. According to Balakrishnan and Lay (2016), 

teachers should keep diverse individuals in the 

classroom in mind. Varying teaching styles to meet 

most learners’ learning preferences and improved 

assessment outcomes, a balance between traditional 

methods and the use of technology is required to 

maximise effectiveness (Languita, Ligtas, Baron & 

Diquito, 2023). 

Overall, literature acknowledges the 

importance of employing different teaching 

strategies to accommodate diverse learning needs. 

Hence, more detailed research on how diverse 

teaching styles in South African schools affect 

learners’ involvement, understanding, and 

performance in their assessment, especially in Grade 

6 EFAL, is a necessity. 

 
Theoretical Framework 

This study is grounded in the educational 

effectiveness theory, which emphasises the 

relationship between teaching practices and 

academic outcomes. Edward Thorndike (1917), 

recognised as the first modern educational 

psychologist, sought to apply intellectual theory to 

teaching. Thorndike’s contributions remain relevant 
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today, particularly his introduction of reinforcement 

to enhance learning. His perspective underscores the 

importance of boosting learners’ confidence and 

motivation to achieve optimal educational results 

(Mayer, 2003). 

Educational effectiveness is an integrative 

process that considers both the school and its 

teaching methods (Scheerens, 2015). When teaching 

is conducted effectively, it positively influences a 

school’s overall academic performance. One of the 

most crucial indicators of a school’s educational 

effectiveness is students’ assessment outcomes. 

Assessment serves multiple purposes: it determines 

a learner’s current academic standing, monitors 

progress, assigns grades, and evaluates the efficacy 

of teaching practices. 

According to Creemers and Kyriakides (2008), 

a teacher’s behaviour in the classroom plays a 

pivotal role in determining educational 

effectiveness. Teaching styles can significantly 

impact engagement, comprehension, and overall 

learner performance. Effective teaching requires not 

only the dissemination of knowledge but also 

teachers’ and learners’ active involvement. Social 

learning, which includes peer interaction and 

learning through play, is essential for an effective 

educational experience (Barnett, Jung, Yarosz, 

Thomas, Hornbeck, Stechuk & Burns, 2008). 

Assessment is a key factor in identifying 

challenges related to poor academic performance. In 

striving for a successful education system, it is 

imperative to maintain a strong academic foundation 

supported by effective teaching. When educators 

employ diverse and effective teaching styles, they 

contribute to improved learner engagement, 

comprehension, and assessment outcomes, ensuring 

the continued effectiveness of the educational 

institution. 

 
Methodology 

With the study we set out to obtain answers to the 

main research question: What are the perspectives 

and experiences of Grade 6 teachers and learners on 

how different teaching styles affect learner 

engagement, comprehension, and assessment 

performance in Grade 6 EFAL classes in South 

African primary schools? To explore this question, 

the study was rooted in an interpretivist paradigm, 

which emphasises understanding participants’ 

experiences from their own perspectives. We 

employed a qualitative research approach to gain 

rich, descriptive insight into learners’ interaction 

with different teaching styles. In the qualitative 

study, we obtained rich data and achieved an 

understanding of experiences (Kim, Sefcik & 

Bradway, 2017) in EFAL classrooms, focusing on 

participants’ engagement, comprehension, and 

academic performance in assessment. Within this 

approach, we adopted an educational case study 

research design to capture the lived experiences of 

participants regarding engagement, comprehension, 

and academic performance in EFAL. An educational 

case study is a data collection procedure in which 

education issues “inform educational judgements 

and decisions to improve educational actions” 

(Bassey, 2012). 

The population for this study comprised Grade 

6 EFAL learners and teachers from selected South 

African schools. Following Stratton’s guidelines 

(2021), we employed purposive sampling by 

personally selecting 30 Grade 6 learners and six 

teachers to ensure diversity in learning experiences. 

With the selection process, we aimed to ensure a 

diverse representation of learners and teachers to 

capture various perspectives on teaching styles and 

their impact. Engaging six teachers ensured a broad 

spectrum of teaching approaches. Table 1 indicates 

the biographical details of the Grade 6 teachers (T) 

who completed an open-ended questionnaire. 

 

Table 1 Biographical details of participants (Grade 

6 teachers) 
Participant Age Gender 

T1 32 Male 

T2 33 Male 

T3 30 Female 

T4 58 Female 

T5 58 Female 

T6 28 Female 

 

We purposefully selected 30 Grade 6 learners 

enrolled in EFAL and investigated the influence of 

diverse teaching styles on the learners’ academic 

performance. We based the selection of the learners 

on their marks (two low marks, two average and two 

good marks per focus group). Of the 30 Grade 6 

learners, 13 were boys and 17 girls; all the boys were 

being 11 years old, nine girls were 11 years old, and 

eight girls were 12 years old at the time of the study. 

Three data collection methods, open-ended 

questionnaires, focus group interviews, and 

classroom observations were used, allowing for an 

in-depth exploration of Grade 6 EFAL learners’ and 

teachers’ perspectives. Focus group interviews were 

conducted to gather qualitative data on perceptions, 

experiences, and preferences of Grade 6 learners 

(with varied academic performance) regarding the 

different teaching styles employed in their classes. 

We held five focus group interviews with six 

Grade 6 learners. In focus group interviews, the 

primary objective was to encourage Grade 6 learners 

to express their thoughts and experiences while we 

actively listened. 

The focus group interviews of Grade 6 learners 

provided rich qualitative data, offering insights into 

teachers’ and learners’ perceptions of different 

teaching styles, their preferences, experiences, and 

how these factors related to the Grade 6 EFAL 

learners’ and teachers’ perspectives on engagement, 

comprehension, and assessment performance. 
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Classroom observations were used to capture 

the implementation of different teaching styles. 

These observations involved noting the methods 

used by Grade 6 teachers in EFAL assessment. The 

teacher’s guidance plays a crucial role in facilitating 

teamwork. Including a teacher for classroom 

observations was significant to answer the research 

question because it provided direct insight into how 

diverse teaching styles impacted learner 

engagement, comprehension, and assessment 

performance in Grade 6 EFAL. Touchette, Oates, 

Menec and Sibley (2021) suggest that for an ongoing 

process, a descriptive design in assessment should 

be regularly monitored, acknowledging assessment 

as a fundamental aspect of education. Observing 

teachers in action allows for the identification of 

specific instructional strategies, classroom 

interactions, and learner responses that may not be 

fully captured through interviews alone. This 

method ensures a deeper understanding of how 

different teaching approaches influence learners’ 

experiences, helping to validate findings through 

real-time observations of teaching and learning 

dynamics. Additionally, classroom observations 

enhanced the credibility of the study by allowing us 

to compare what learners expressed in interviews 

with actual classroom practices. Well-structured and 

organised lesson plans enhance classroom 

management, minimises disruptions, and promotes a 

positive learning environment in which learners feel 

safe, engaged, motivated to learn, and know what is 

expected of them. A well-structured lesson plan 

provides a clear framework for both teachers and 

learners, fostering a sense of security and direction 

in the classroom. When learners know what to 

expect, they experience reduced anxiety and are 

more likely to engage actively in the lesson 

(Marzano, 2007). The classroom observations and 

focus group interviews were documented, 

maintaining an impartial and objective stance 

throughout. The collection of dependable and 

trustworthy data was the goal. 

Six Grade 6 teachers completed open-ended 

questionnaires on their experiences, perceptions, 

and observations of various teaching styles in 

Grade 6 classes. This was an appropriate method for 

gathering qualitative data, allowing participants to 

share their experiences and perceptions freely. The 

provision of detailed and descriptive responses that 

offered rich information on their perspectives and 

practices in the classroom context was clear from 

their responses to the open-ended questionnaires, 

because these participants freely conveyed their 

perspectives (Korstjens & Moser, 2018). Further, 

open-ended questionnaires encouraged detailed 

responses, avoiding the limitations of closed-ended 

formats which are more limiting regarding the 

freedom of opinions (Adler, Salanterä & Zumstein-

Shaha, 2019). 

A thematic approach was used for data 

analysis, identifying key patterns and themes that 

emerged (Choongwa, 2018) from the learners’ 

responses. 

We obtained ethical clearance from the 

relevant authorities to ensure the trustworthiness and 

credibility of our research, with strict adherence to 

participant confidentiality and anonymity. 

Credibility in qualitative research refers to the 

accuracy of the findings (Korstjens & Moser, 2018). 

Grade 6 learners were minors, therefore, we 

obtained ethical clearance for our study. Informed 

consent forms from parents or guardians and secured 

assent from the learners were collected to ensure 

voluntary participation. 

However, the study had some limitations. 

Teaching styles and Grade 6 EFAL performance 

were the only focus for this study, in which factors 

such as learners’ study habits and home settings may 

have been overlooked. The fact that only a limited 

number of participants were involved may restrict 

the generalisability of the findings. 

 
Research Findings 

The main purpose of the study was to investigate the 

impact of diverse teaching styles on engagement, 

comprehension, and assessment in Grade 6 EFAL. 

Open-ended questionnaire, focus group interviews 

and classroom observation were used to collect data. 

The findings provide an overall understanding of 

how different teaching styles affected Grade 6 

EFAL learners’ experiences and academic 

outcomes. We used themes formulated from the 

research sub-questions or objectives, ensuring 

alignment with the study’s focus to ensure 

trustworthy findings. These themes focus on learner 

involvement, comprehension, and assessment. 

The open-ended questionnaires completed by 

Grade 6 teachers revealed that learners found 

teaching styles with a focus on participation, such as 

group discussions and storytelling, more engaging, 

while traditional teaching felt boring and made it 

difficult to concentrate. The observations showed 

that learners engaged in lessons by incorporating 

visual aids and peer collaboration, whereas passive 

engagement (teacher-centred) was noted as dull and 

limited learner participation. The focus group 

interviews further confirmed that learners felt more 

motivated when teachers used real-life and relevant 

examples, encouraged discussions, and varied their 

teaching styles to maintain interest. 

The findings from the open-ended 

questionnaires reveal that learners preferred visual 

aids like pictures, diagrams, and videos, which 

enhanced their comprehension, while verbal 

explanations alone were challenging. The 

observations showed that active engagement led to 

better comprehension of concepts, whereas 

teacher-centred learning made it difficult for 

learners to grasp the content. Focus group interviews 
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revealed that learners perceived conceptual 

understanding to be enhanced when teaching 

approaches encouraged active learner expression 

and participation. 

The findings from the open-ended 

questionnaires show that revision activities, practice 

exercises, and feedback prepared learners more for 

the assessment, while rushed lessons (to get through 

the syllabus) led to poor performance. Observations 

revealed that learners engaged in interactive 

teaching and performed better when teachers played 

the dominant role. The focus group interviews 

indicated that learners found assessment easier when 

questions were related to what was practised in 

class; learners feared the unknown in unfamiliar 

assessment. 

Discussions and problem-solving where 

participatory techniques were applied showed a 

stronger positive impact. Rogowsky et al. (2020) 

highlight the importance of visual learning over 

auditory learning. Visual aids and exercises were 

much more beneficial in enhancing comprehension, 

while traditional methods had a weaker positive 

influence. 

The findings support those of previous studies 

indicating that interactive discussions and the use of 

visual aids effectively enhanced learner 

engagement, comprehension, and assessment. 

According to Rogowsky et al. (2020), visual 

learning was more beneficial than auditory learning. 

Furthermore, modern-day learners are raised with 

the social web and are digital-centric (Singh & 

Dangmei, 2016). Hamida (2013) found that 72.1% 

of learners preferred multiple ways of learning. 

Embracing various modes of learning, such as visual 

aids, interactive discussions, hands-on activities, 

digital resources, and group collaboration, caters for 

the different ways in which learners absorb 

information. Moreover, the positive association 

between exposure to various teaching styles and 

improved assessment outcomes confirms the 

importance of using different teaching methods. 

Teacher 2, an ardent advocate, believes that teachers 

must be informed about the preferences of modern-

day learners, including variations in teaching styles. 

In the fifth focus group interview Learner 1 

indicated that it was reassuring to see that their input 

was valued. Learner 6 expressed enthusiasm for 

interactive technology exercises, describing them as 

enjoyable learning experiences that made the 

English FAL class their favourite. In contrast, 

Learner 1 from the first focus group interview stated 

that she preferred teachers using a visualiser to teach 

as it enabled her to visualise the content being 

taught. 

 
Discussion of the Findings 

The value of a variety of teaching styles, which 

highlights improvement in learners’ involvement, 

comprehension, and assessment, was consistent with 

previous research on the teaching and learning of 

Grade 6 EFAL. 

Dewi et al. (2023) and Zargaran et al. (2020) 

believe that using technology and interactive aspects 

in teaching promotes curiosity and deeper 

engagement, thus keeping learners interested in 

EFAL, by using different teaching styles and mixing 

traditional and technological ways to convey 

content. 

Although Rogowsky et al. (2020) highlight that 

visual learning is much more beneficial than 

auditory learning, different teaching philosophies 

still have different perspectives on learners’ 

comprehension. Shirani Bidabadi et al. (2016) and 

Tursunoy and Nazira (2020) emphasise that 

learners’ preferences regarding teaching approaches 

are a serious concern; therefore, teachers need to 

adapt and refine their instructional strategies to 

maximise learners’ comprehension abilities. 

Higher test scores show that teacher- and 

learner-centred teaching styles should be alternated 

(Shirani Bidabadi et al., 2016; Strnadová & 

Cumming, 2014). Cohen and Henry (2019) agree 

because they are of the opinion that deeper 

understanding of content in EFAL is associated with 

more than one teaching style. Interactive 

conversations and group projects encouraging 

learners to participate actively in the learning 

process are important and need to be applied (Baines 

et al., 2016; Marsick & Watkins, 2015). As literature 

shows, academic performance depends on the 

variety of teaching styles. Singh and Dangmei 

(2016) and Uzun and Kilis (2019) further boost these 

findings by noticing the desire for enjoyable, fun, 

and interactive ways to instruct. Different ways of 

teaching enhance teaching by addressing learner 

involvement, comprehension, and assessment. 

The findings in our study also show that 

blended teaching is beneficial, using the learner- and 

teacher-centred teaching styles. 

 
Conclusion 

The findings show that mixed teaching styles that 

include teacher- and learner-centred teaching, which 

focus on the learner’s preference for learning, lead 

to the improvement of learning outcomes, as well as 

learner engagement and comprehension in Grade 6 

EFAL and the grasping of EFAL concepts. 

Boosting learner engagement, comprehension, 

and assessment performance are crucial in teaching. 

This research is relevant internationally, 

offering insight into effective, adaptable teaching 

styles and is, therefore, noteworthy regarding 

educational practices. To accommodate various 

learning preferences and optimise learner 

involvement and comprehension, the way that 

teachers teach should be varied. Providing training 

and support for teachers in order to implement 

different teaching styles may positively affect 

learning outcomes. Future research should expand 
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the study to include a larger participant pool for 

broader insight. Investigating the long-term effects 

of certain teaching styles on learners’ understanding 

and support of the LoLT is also important. 

Moreover, the positive association between 

exposure to various teaching styles and improved 

assessment outcomes confirms the importance of 

using different teaching methods. 
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