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Abstract

With the research reported on here we aimed to assess the impact of the reading motivation of 4th-grade elementary school
students’ on their motivation towards social studies. We used the cross-sectional survey model in the research. The
participants in the study were 270 fourth-grade elementary school students studying in the Balikesir province of Tiirkiye.
The research data were collected using the reading motivation scale developed by Wigfield and Guthrie (1997) and adapted
to Turkish by Yildiz (2010), and the social studies course motivation scale developed by Tahiroglu and Aktepe (2015) for
4th- and Sth-grade students. A significant relationship was found between the reading motivation scale and the social
studies course motivation scale. The model fit indices were determined to be acceptable.
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Introduction

The aim with social studies is to intentionally seek to integrate data from social sciences and insight from
humanities in an interconnected manner (Barr, Barth & Shermis, 1978). It refers to the section that deals with
the dynamic relationship of humans with their social and physical environments (Michaelis, 1963). Social
studies encompass all experiences aimed at teaching individuals and group members to make rational decisions
based on scientifically obtained information and systematically constructed personal values (Woolever &
Scott, 1988), and act accordingly.

The goals of social studies are centred around equipping students with the essential attitudes, abilities, and
understanding needed to actively engage in local, national, and international communities (Hunkins, Jeter &
Maxey, 1982). Moffatt (1955) describes the purpose of social studies as fostering individuals who build
meaningful social connections, take on civic responsibilities, demonstrate economic proficiency, and attain a
broad educational foundation. Social studies education is crucial in equipping students with essential skills
needed in the real world and in preparing students to be responsible, thoughtful, and participatory citizens
(Chapin & Messick, 1989).

In primary social studies education, students explore social phenomena in their surroundings, gain
knowledge, and cultivate a constructive mindset for problem-solving. In social studies classes, students are
prompted to nurture critical sensitivities, including empathy towards the attitudes, values, and behaviour of
individuals across various historical contexts (Brophy, Alleman & Halvorsen, 2016).

The National Council for the Social Studies (NCSS, United States of America), founded in 1921, initially
aimed to equip young individuals with the essential knowledge, skills, and values needed for active and
informed citizenship (Evans, 2004). The NCSS emphasises the importance of creating elementary social
studies programmes that are meaningful, integrative, value-driven, stimulating, and engaging (NCSS, 2009).
Through social studies, the NCSS encourages the development of students’ research, problem-solving, and
teamwork abilities, highlighting the importance of fostering programmes that support students in building an
understanding of society, nationhood, and global perspectives (NCSS, 2010, cited in Britt & Howe, 2014).
Social studies enhances students’ cognitive skills by emphasising problem-solving, critical thinking, and
creativity, while also highlighting the methods required for processing specific information (Hunkins et al.,
1982).

Motivation is described as the desire or intention to engage and persist in an activity over time (Urdan &
Schoenfelder, 2006). A plethora of research supports the idea that motivation plays a crucial role in learning
(Deci & Ryan, 1985).

Reading constitutes the process of constructing meaning and is considered one of the fundamental
objectives of early education (Cambourne & Kilarr, 2020). Reading is acknowledged as a crucial cultural
competency that significantly impacts future academic success and social involvement (Schiefele, Schaffner,
Moller & Wigfield, 2012). Developing solid reading abilities in the early school years is essential for
children’s long-term academic achievement and overall life experiences (Kambara, 2021; Klapwijk, 2012,
2015; Tsuei, Huang & Cheng, 2020).

Reading motivation pertains to “individuals’ personal goals, values, and beliefs regarding reading topics,
processes, and outcomes” (Guthrie & Wigfield, 2000:405). It can generally be described as the internal drive
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that encourages students to select reading material
and continue reading, even when they encounter
challenges or moments of boredom (Jang, Conradi,
McKenna & Jones, 2015). In the relevant
literature, dimensions of reading motivation are
categorised as types of intrinsic and extrinsic
motivation (Conradi, Jang & McKenna, 2014,
Schiefele et al., 2012; Wigfield & Guthrie, 1997).
Intrinsic reading motivation stems from interest
and pleasure associated with reading and is
generally regarded as the most significant type of
self-determined motivation (Guthrie & Wigfield,
2000; Schiefele et al., 2012). Intrinsic reading
motivation signifies being willing to read because
of personal interest and curiosity (Schaffner,
Schiefele & Ulferts, 2013). Students with intrinsic
motivation for reading tend to display strong
engagement with reading activities, which fosters
the growth of their reading skills and enhances
their reading performance (Becker, McElvany &
Kortenbruck, 2010; Cartwright, Marshall & Wray,
2016). Intrinsically motivated readers typically
immerse themselves in reading to accomplish
personal objectives, refine their reading strategies,
deepen their comprehension of extracting meaning
from texts, and participate socially in reading
activities (Gambrell, 2011).

Conversely, extrinsic motivation is bolstered
by external incentives such as receiving praise or
rewards from teachers, parents, or peers (Guthrie
& Wigfield, 2000; Schiefele et al., 2012). In
extrinsic reading motivation, students invest time
and effort in reading to receive praise from
teachers or parents, to outperform classmates, or to
achieve good grades (Rettig & Schiefele, 2023).
While intrinsic reading motivation has been
observed to have a positive relationship with
reading comprehension, it has been determined
that extrinsic reading motivation either hinders
comprehension or has no effect at all (Schiefele et
al., 2012). Intrinsically motivated readers read for
pleasure and find the reading process intrinsically
rewarding; however, extrinsically —motivated
readers read with the aim of achieving goals
external to the act of reading itself (Schiefele,
Stutz & Schaffner, 2016).

Literature Review

In the related literature, reading motivation is stated
to be effective in the acquisition of students’
reading comprehension, reading proficiency,
reading achievement, reading volume, and reading
comprehension skills. Reading motivation is
widely regarded as one of the most influential
factors impacting reading achievement (Cantrell,
Rintamaa, Anderman & Anderman, 2018;
Gambrell, 2011; Wigfield & Guthrie, 1997).
Individuals’ reading achievement has consistently
been reported to strongly predict later success
(Becker et al., 2010; Schaffner et al., 2013).

The effectiveness of social studies is directly
related to the high level of reading motivation
among fourth-grade elementary school students.
As expressed in the relevant literature, the primary
aim with and function of the social studies course
is to cultivate students as good citizens. When
evaluating studies related to this issue, we
observed that reading motivation was generally
concerned with its effects on students’ reading
comprehension, reading proficiency, reading
achievement, and the amount of reading.

However, we could not identify any research
on the influence of fourth-grade elementary school
students’ reading motivation on their motivation
regarding the social studies course. Therefore, this
research is important as it addresses this gap.
Social studies contribute to students acquiring
21st-century skills. Social studies is crucial for
students to become global citizens. In the 21st
century, students are expected to understand and
effectively address global issues. Social studies
plays a vital role in acquiring these skills. In this
context, the main objective of this study was to
assess whether a model fit existed between the
sub-dimensions of the social studies course
motivation scale (SSCMS) and the sub-dimensions
of the reading motivation scale (RMS). In line with
this objective, the following research questions
were addressed:

1) Is there a model fit between the sub-dimensions of
the SSCMS and the extrinsic and intrinsic
motivation categories of the reading motivation
scale?

2) Is there a model fit between the intrinsic and
extrinsic motivation categories of the RMS and
motivation towards the social studies course?

3) Is there a model fit between the extrinsic motivation
category of the RMS and motivation towards the
social studies course?

4) Is there a model fit between the interest, curiosity,
competition, recognition, social, and compliance
sub-dimensions of the RMS and motivation towards
the social studies course?

Methodology

An explanatory correlational design was employed
in this study as the aim was to determine the
degree of relationship between fourth-grade
elementary school students’ motivation for reading
and motivation for social studies. The purpose of
an explanatory correlational design is to explain
relationships between variables. This design aims
to reveal the shared variation between two
variables — changes in one variable correspond to
changes in another variable, which is a
correlational design (Creswell, 2012). This design
was selected due to its optimal alignment with the
purpose of the study and the research inquiry.

We were granted ethical approval for this
study from the Canakkale Onsekiz Mart University
Graduate Education Institute Ethics Committee
under decision number 02/36 on 20 January 2022.
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According to the self-determination theory,
individuals believe that stronger external factors
determine their behaviour, which affects their
intrinsic and extrinsic motivation (Ryan & Deci,
2006). Guthrie and Wigfield (2000) state that
reading motivation is complex and influences
structures such as students’ intrinsic motivation,
extrinsic motivation, and social motivation. In this
study, structural equation modelling (SEM) was

used to determine whether a conceptual
relationship existed between the RMS and its
sub-dimensions, as well as the SSCMS and its
sub-dimensions (see Figure 1). SEM is a statistical
method used in quantitative research based on
cross-sectional, longitudinal, experimental, or
other types of research designs to estimate the
magnitude and direction of assumed causal effects
(Kline, 2023).

Figure 1 Hypothesised model of structural relationships between research variables

Population and Sample

The research population comprised fourth-grade
students enrolled in public primary schools in the
central area of the Balikesir province during the
20202021 school year. The study sample

included 278 fourth-grade elementary school
students (148 girls and 130 boys), selected from
the population using the simple random sampling
technique. The students were 9 to 11 years old (see
Table 1).

Table 1 Descriptive statistics of the sub-dimensions of the RMS and the SSCMS for fourth-grade elementary

school students

Sub-factors M SD
Social studies course motivation scale Motivation for success 42310 63272
Motivation for goals 4.2475 78362
Motivation based on interest, desire, and needs 3.8711 64656
Demotivation 1.5597 .83746
Motivation for recognition 3.5962 1.27545
Reading motivation scale Curiosity 3.1637 68124
Interest 3.1906 73207
Recognition 3.0180 .68336
Social 2.9685 70304
Competition 3.2383 .67685
Compliance 3.4400 .68755
Intrinsic motivation 3.1772 162968
Extrinsic motivation 3.1662 55453

Data Collection Tools

Reading motivation scale

The RMS, developed by Wigfielt and Guthire
(1997), was adopted into Turkish by Yildiz (2010).
The scale has a 4-point Likert-type rating structure.
The scale consists of intrinsic motivation

dimensions on interest (three items) and curiosity
(four items); extrinsic motivation dimensions on
competition (four items), recognition (three items),
social (four items), and compliance (three items).
The internal consistency coefficient (o) of the scale
was determined as .86. Examples of items in this
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scale include: “I tell my friends about what I read”,
“I enjoy long and engaging stories, novels”, and
“My friends sometimes say I’'m a good reader.”
The test-retest technique applied to determine the
consistency of the scale over time resulted in
factors having relationships ranging from .65 to
.81 (Yildiz, 2010).

Social studies course motivation scale

The SSCMS was developed by Tahiroglu and
Aktepe (2015) to determine the motivation levels
of fourth- and fifth-grade students regarding social
studies. The construct validity of the scale was
determined through factor analysis. The scale
consists of five sub-dimensions, 29 items, and a
S-point Likert-type structure. Examples of items in
this scale include: “I would like to receive project
and performance tasks that will help me succeed in
social studies”; “I want to prove to everyone that I
can be successful in social studies”; and “I feel
very good when I am successful in social studies.”
The reliability values of the scale are as follows:
Motivation for success — 0.71, Motivation for
goals — 0.66, Motivation based on interest, desire,
and needs — 0.70, Demotivation — 0.64, and
Motivation for recognition — 0.57. Cronbach’s
alpha for the entire scale was 0.83 (Tahiroglu &
Aktepe, 2015).

Analysis of Data

The data were analysed using the Statistical
Package for the Social Sciences (SPSS) version
26.0 software. In the study, a two-stage analysis
approach was used (Celik & Yilmaz, 2013), where
the measurement results were separately compared
with the structural model. In the first stage, the
observed variables were correlated with latent
variables through one-way paths, and the initial

level analysis of the model was conducted. We
collected data using the RMS adopted by Yildiz
(2010) and the SSCMS developed by Tahiroglu
and Aktepe (2015) to evaluate how students’
reading motivation affected their motivation for
the social studies course through SEM analysis.

Results
In the initial analysis, the model fit between the
sub-dimensions of the SSCMS and the extrinsic
and intrinsic motivation categories of the RMS
was examined. Upon examination of the findings,
we  determined that the X%df  value
(6556.29/1154 = 5.681) indicated a poor fit. The
analysis of the model’s goodness-of-fit indices
revealed that the RMSEA (root-mean-square error
of approximation) value was 0.0594, indicating
that the square root of the average approximation
error was acceptable. However, all other
goodness-of-fit indices, including RMSE (root
mean square error), SRMR (standardised
root-mean-square residual), RMR (root mean
square residual), CFI (comparative fit index),
NNFI (non-normed fit index), NFI (normed fit
index), IFI (incremental fit index), RFI (relative fit
index), GFI (goodness-of-fit index), and AGFI
(adjusted goodness-of-fit index), indicated poor fit.
In the second model, which was constructed
based on the idea that intrinsic and extrinsic
motivation categories of the RMS influence
motivation towards social studies, the analysis
revealed that the goodness-of-fit indices were
appropriate. However, we observed that the #-value
between the intrinsic motivation sub-dimension of
the RMS and the SSCMS was not significant. A
comparison of the goodness-of-fit indices between
Model 1 and Model 2 is provided in Table 2.

Table 2 Comparison of goodness-of-fit indices for Model 1 and Model 2 (Chen & Yung, 2024:20; Seger,

2013:152)
Index Acceptable fit Excellent fit Model 1 Model 2
RMSEA Between = .050 and Between =.000 0.0594 Acceptable fit 0.073 Excellent fit
=.080 and <.050
SRMR Between = .050 and Between =.000 .0911- 0.054 Excellent fit
=.080 and <.050
CFI =.95 and above .97 and above 0.779- 0.942-
NNFI =.90 and above .95 and above 0.769- 0.920 Acceptable fit
NFI =.90 and above .95 and above 0.640- 0.908 Acceptable fit
IFI =.90 and above .95 and above 0.782- 0.943 Acceptable fit
RFI =.90 and above .95 and above 0.622- 0.873-
GFI = .85 and above =.90 and above 0.740- 0.941 Excellent fit
AGFI = .85 and above =.90 and above 0.716- 0.902 Excellent fit

In Model 2, we found that the ¢-value
between the intrinsic motivation category of the
RMS and the SSCMS was not significant.
Accordingly, Model 3 was developed following
the adjustments based on the SEM analysis. In
Model 3, the intrinsic motivation category of the

RMS was removed, and the fit of the model was
re-evaluated using SEM. The goodness-of-fit
indices obtained for Model 3 are provided in
Table 3 below. The X?df value for Model 3 was
found to be 3.05, indicating an acceptable fit.
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Table 3 Goodness-of-fit indices for SEM analysis of Model 3 (Chen & Yung, 2024:20; Hu & Bentler, 1999;

Secer, 2013:152)

Index Acceptable fit Excellent fit Research finding Result
RMSEA Between = .050 and Between = .000 0.086 -
=.080 and < .050
SRMR Between = .050 and Between =.000 0.0593 Excellent fit
=.080 and <.050
CFI =.95 and above .97 and above 0.927 -
NNFI =.90 and above .95 and above 0.899 -
NFI =.90 and above .95 and above 0.897 -
IFI =.90 and above .95 and above 0.928 Acceptable fit
RFI =.90 and above .95 and above 0.857 -
GFI = .85 and above =.90 and above 0.941 Excellent fit
AGFI = .85 and above =.90 and above 0.898 Acceptable fit

When examining the fit indices of Model 3,
we found that only the SRMR and GFI values
demonstrated excellent fit, while the IFI and AGFI
values were deemed acceptable. However, we
observed that the other indices of the model were
not congruent. Therefore, a decision was made to
conduct new modelling.

In the final modelling (Model 4), the RMS
was analysed under two main categories — intrinsic
and extrinsic motivation. Subsequently, the
sub-dimensions under these categories were
considered together to create a model

demonstrating their relationship with motivation
towards social studies. This model included the
sub-dimensions of interest, curiosity, competition,
recognition, social, and compliance from the RMS.

Model 4, developed based on multiple
iterations of the SEM analysis, is presented in
Figures 2, 3, and 4. Figure 2 illustrates the
t-values, Figure 3 provides the standardised
solution, and Figure 4 presents the conceptual
schema of Model 4, which represent the refined
and optimised version of the structural model (see
Table 4).
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Table 4 Goodness-of-fit indices for SEM analysis of Model 4 (Chen & Yung, 2024:20; Hu & Bentler, 1999;

Secer, 2013:152)

Research
Index Acceptable fit Excellent fit finding Result
RMSEA Between = .050 and =.080  Between = .000 and < .050 0.0921 -
RMR Between = .050 and =.080  Between = .000 and < .050 0.0278 Excellent fit
CFI =.95 and above .97 and above 0.947 -
NNFI =.90 and above .95 and above 0.933 Acceptable fit
NFI =.90 and above .95 and above 0.927 Acceptable fit
IFI =.90 and above .95 and above 0.948 Acceptable fit
RFI =.90 and above .95 and above 0.907 Acceptable fit
GFI = .85 and above =.90 and above 0.915 Excellent fit
AGFI = .85 and above =.90 and above 0.870 Acceptable fit
Discussion sub-dimensions of the two scales. Furthermore,

In this research, we employed the SEM technique
to examine whether a model fit existed between
the SSCMS and its sub-dimensions, and the RMS
with its extrinsic and intrinsic motivation
categories among fourth-grade elementary school
students.

The motivation of primary school students in
reading is a determining factor that contributes to
their success in foreign language, science, social
studies, health, mathematics, and arts subjects
(Guthrie & Coddington, 2009). Research in which
reading motivation is examined in terms of
intrinsic and extrinsic motivation categories has
highlighted the impact of intrinsic motivation on
students’ achievements in Turkish, science, social
studies, and mathematics (Kanonire, Lubenko &
Kuzmina, 2022; Yildiz & Akyol, 2011). However,
in the modelling conducted in this study, a
significant relationship between the intrinsic
motivation category, which includes the interest
and curiosity sub-dimensions of the RMS, and the
SSCMS could not be identified. Nevertheless, the
research revealed a notable correlation between the
SSCMS and all facets of the RMS, encompassing
both intrinsic and extrinsic motivational categories
(interest, curiosity, competition, recognition,
social, and compliance), as well as the facets
within the extrinsic motivation category
(competition, recognition, social, and compliance)
only.

The SEM analysis revealed no significant
relationship between the intrinsic motivation
category of the RMS and the SSCMS. However, a
meaningful relationship was found between the
extrinsic motivation category of the RMS and the
SSCMS. In Model 4, the intrinsic and extrinsic
sub-categories of the RMS were not used and only
the sub-dimensions of interest, curiosity,
competition, recognition, social, and compliance
were used to determine the fit between the RMS
and the SSCMS, specifically regarding the
sub-dimensions motivation for success, motivation
for goals, motivation based on interest, desire, and
needs, demotivation and motivation for
recognition. The SEM analysis indicated a
significant relationship between the

Model 4 demonstrated better fit indices compared
to the other models. The results of this study
indicate that as the levels of the sub-dimensions of
reading motivation — interest, curiosity,
competition, recognition, social, and compliance —
increase among fourth-grade elementary school
students, their motivation towards social studies
also increases.

This finding suggests that fourth-grade
elementary school students with higher levels of
extrinsic reading motivation may exhibit higher
motivation towards social studies. When the SEM
findings obtained from this study were evaluated
within the framework of the self-determination
theory, we observed that the participating students’
motivation towards social studies was largely
shaped by external incentives. The
self-determination theory posits that fulfilling
individuals’ basic psychological needs for
autonomy, competence, and relatedness is essential
for the development of intrinsic motivation (Deci
& Ryan, 1985). However, the fact that intrinsic
motivation did not show a significant relationship
with the course in this study suggests that the
students’ sense of autonomy and curiosity was not
adequately supported during instruction. In
contrast, the significant relationships exhibited
with extrinsic motivation suggest that the students’
needs for competence and relatedness, such as
social interaction, recognition, and competition,
were more effectively met. In this context,
designing learning experiences that support
students’ autonomy activate their individual
interests and promote exploratory learning as a
critical requirement for enhancing intrinsic
motivation in social studies instruction.

Aarnoutse and Schellings (2003) suggest that
in an environment where problem-centred learning
integrates with social studies instruction, teaching
reading comprehension positively impacted
students’ reading motivation. Several possible
reasons indicate why intrinsic motivation did not
show a significant relationship with motivation
towards social studies. The aim with the social
studies course is for students to develop citizenship
awareness, responsibility, cooperation, and social
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values. These goals are more closely associated
with  external factors, such as teachers’
expectations, grades, recognition, and social
approval, rather than with individual interest and
curiosity. At the elementary level, intrinsic
motivation may not fully translate into academic
disciplines; particularly in a course like social
studies, which is abstract and value-oriented.
Students tend to be motivated by rewards,
competition, or teacher guidance. In addition, the
fact that the intrinsic dimension of the RMS was
measured through interest and curiosity, whereas
the SSCMS was based more on external
orientation such as achievement, goals, and
recognition, may be considered as a
methodological factor contributing to the absence
of a significant relationship between the two
variables.

We could not locate a study in the relevant
literature in which the relationship between fourth-
grade elementary school students’ reading
motivation and their motivation towards social
studies was addressed. Therefore, the results
obtained in this research could not be directly
related to existing studies.

However, the literature shows evidence
suggesting that reading comprehension s
associated with intrinsic and extrinsic motivation
for reading (Guthrie & Wigfield, 1999; Schiefele
et al., 2016; Stutz, Schaffner & Schiefele, 2016;
Taboada, Tonks, Wigfield & Guthrie, 2009).
Reading comprehension has a significant impact
on reading motivation, the amount of reading, and
the development of reading proficiency. We found
that internal reading motivation in first-, second-,
and third-grade students significantly contributed
to the amount of reading and reading
comprehension (Stutz et al., 2016). Schiefele and
Schaffner (2016) report that intrinsic and extrinsic
reading motivation are significantly and positively
correlated with the amount of reading. They found
that the amount of reading was more closely
associated with intrinsic motivation than extrinsic
motivation. Children’s reading motivation was also
significantly associated with gains in reading
comprehension skills (Kanonire et al., 2022; Toste,
Didion, Peng, Filderman & McClelland, 2020).
Yamac¢ and Celiktiirk Sezgin (2018) found that
intrinsic motivation had a significant and positive
impact on reading comprehension, while extrinsic
motivation had a positive and significant effect on
reading fluency. Barber and Buehl (2013) found
that perceptions of fostering criticism and
independent thinking were the most reliable
predictors of reading motivation. Chiu, Hong and
Hu (2015) determined that the reading motivation
of elementary school students had a direct and
significant effect on their reading behaviour.

The findings of this study compel teachers to
reconsider their motivational strategies in

classroom practices. Specifically, that extrinsic
motivation dimensions (competition, recognition,
social interaction, and compliance) are
significantly associated with motivation towards
social studies. This requires of teachers to
incorporate more group work, project-based
learning, and classroom discussions that enhance
social interaction into their instructional design.
Additionally, making students’ achievements
visible and acknowledging their efforts emerged
as an important factor that enhances motivation
levels. In the design of the social studies
curriculum, integrating reading skills with social
studies content offers an interdisciplinary
approach that supports students’ reading
motivation and their motivation for the course.
Therefore, while strategies that activate extrinsic
motivation should be prioritised in the
instructional process, it is critically important to
integrate curiosity-driven and meaningful learning
experiences into the social studies programme in
the long term to foster students’ intrinsic
motivation.

The limitations of this research extend
beyond the measurement tools employed and the
cross-sectional design; cultural and contextual
factors that may influence motivation should also
be considered. Our study was conducted with
students in the central district of the Balikesir
province, therefore does not reflect the
socio-economic, cultural, and pedagogical
diversity in different regions of Tirkiye. In
particular, the normative goals of social studies,
such as fostering citizenship awareness and social
responsibility, may constrain students’ individual
curiosity and sense of autonomy, thereby
grounding their motivation more in external
factors  (recognition,  competition,  social
approval). From the perspective of the
self-determination theory, this suggests that
intrinsic motivation is not adequately supported.
Consequently, the generalisability of the findings
is limited. Studies conducted in different cultural
contexts may provide a more comprehensive
understanding of how the intrinsic and extrinsic
dimensions of motivation are influenced.

Conclusion
In this study, SEM analyses revealed a significant
relationship between the sub-dimensions of the
RMS — interest, curiosity, competition,
recognition, social, and compliance — and students’
motivation towards social studies. Moreover, the
model fit indices indicate that the relationship
between the scores obtained from the RMS and
those related to motivation towards social studies
was within acceptable levels.

Drawing from the study results, targeted
interventions centred around students can
effectively bolster motivation for both social
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studies and reading. SEM offers a promising
avenue to assess the compatibility of reading
motivation with motivation towards other
fourth-grade subjects. Future investigations should
focus on strategies for heightening motivation in
social studies and reading. Replicating the study
with  fourth-grade students from different
provinces would afford a more comprehensive
understanding of how reading motivation
influences motivation towards social studies.

This study is constrained by its reliance on
the data gathered solely from the students’
self-reports and the use of a cross-sectional
research design. To further elucidate the
correlation between motivation towards social
studies and reading motivation, researchers are
encouraged to employ a longitudinal methodology
in future research. Moreover, the impact of
fourth-grade students’ reading motivation on their
motivation towards social studies remained
underexplored in this study.
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